Introduction. Modernisation in the area of teaching English for tourism at higher educational institutions is very topical. It includes higher responsibilities of the higher education institutions, transparent internal and external evaluation of educational programmes, enhanced system of attestation, certification, and follow-up control procedures, increased participation in and co-operation with international quality assessment bodies.
Consequently, this phenomenon raises the possibility of the sustained improvement of the educational process, its enhanced openness, efficiency, and ensures lifelong education in an information society [9] .
Moreover, the development of the information society or knowledge society has had a radical impact on higher education. Information-driven changes in social relations in Europe and across the globe have sufficiently affected higher education, in particular teaching English for tourism. Owing to such changes, various social institutions, organisations, and enterprises increasingly assume educational functions.
As a result, informal, non-traditional approaches to education, in our case to teaching English for tourism, counterbalance drawbacks and contradictions of traditional methods, approaches, techniques frequently applied in the learning process [9] .
Likewise, a transition is taking place from one-off or periodical education to continuous education and perpetual retraining. The attitude towards adult education has undergone radical changes. Internationalisation of education entails competition, greater institutional independence and flexibility, development of national and international systems of licencing and accreditation. Academic mobility is rising and, as education standards converge, transparent schemes of international comparison and compatibility of education become more necessary than ever [9] .
New forms, methods, approaches, technologies of teaching English for tourism are rapidly developing. They integrate information and communication technologies and provide continuous, lifelong learning relatively easily. Such methods of acquiring foreign language skills in tourism allow students to increase their competitiveness in the labour market.
Thus, innovations in teaching English for tourism in the higher education sphere are among the most important mechanisms of social and economic development [9] .
So, in the twenty first century, a great number of modified approaches have appeared and have been adopted in the language teaching and language learning process. Therefore, foreign language teachers should adjust language teaching tools appropriate to the current trends and apply modern pedagogical methodologies and approaches to teaching foreign languages for tourism. The basic objective of teaching foreign languages for tourism involves not just transmission of the language teacher's views or knowledge about a language [6] . Language teaching plays an important role in opening up its resources for the learners to enable them to find the right expressions to convey the intended meaning to the listeners [10] .
On balance, the topicality of the current pedagogical research is determined by the necessity to find out suitable communicative approaches, methods, techniques while teaching English for tourism in higher educational institutions.
With reference to teaching foreign language for tourism, in particular in the general area of teaching methodology, scholars talk about approaches, methods, procedures, and techniques. In the framework of our study, we intend to clarify the meaning of these interrelated terms and provide examples of each.
Firstly, an approach is a theory about language learning or even a philosophy of how people learn in general. They can be psychologically based on behaviourism or cognitivism, or older philosophies, such as idealism or realism. Learning approaches are ambiguous and hard to define because they are broad in nature [6; 12] . Secondly, a method is an application of an approach in the context of language teaching. An example of a method is the grammar-translation method. This method involves the memorisation of various grammar rules and the translation of second-language material into the students' native language. In such a way students develop the intellectual capacity in order to understand the new language through a deductive process of acquiring the rules of the language [6; 12] .
Thirdly, a procedure involves taking the step-by-step measures to put a method in practice.
Finally, the above-mentioned step-by-step measures form a technique, which is a single activity that is based on a procedure. Naturally, various methods include various techniques [6; 12] . So, teaching foreign languages for tourism involves the use of approaches that consist of methods, methods that are broken down into procedures, and procedures that are a collection of techniques. Understanding how these concepts interrelate can help a teacher know the reasons for their choice in teaching.
To be more precise, we have conducted detailed analysis of approaches to teaching foreign languages developed by Ukrainian and foreign researchers. As the previous studies concerning project-based teaching conducted by V. Kopylova indicate, students are involved in self-determination and identification of their future prospects, that is, self-identification in a future profession and motivation to get additional information in the field of the studied discipline [1] . This advantage was pointed out in a publication by the English researcher D. Fried-Booth, who noted that project work allows each student to make a contribution to a shared project, which reflects individual abilities and gifts [7] .
Besides, the strategy of teaching foreign languages in Ukraine was created by H. Kryuchkov who distinguished such important principles of socio-cultural competence as:
-humanistic perspective of language learning; -constant language self-improvement; -language is the best tool for communication and intellectual development of a person; -holistic approach is perceptual unity of a person, ethnos and cultures [2] .
Socio-cultural approach was developed in Russia by professor V. Safonova in the early nineties. According to the scientist, socio-cultural competence, which is a part of bi/poly-cultural communicative competence, is necessary to every individual, including students, in order to get ready for intercultural communication [3] .
Also, according M. Tukalo, to teach English for tourism means to teach and motivate students to communicate not only about accommodation, in the field of hotel management, catering, recreation, entertainment, but also in the field of science and technology or their professional interest. To his mind, the process of teaching has three aspects: informative, interactive, and perceptional [4] . Therefore, teacher's success in the classroom depends on the right combination of the knack, forms and methods of teaching, and the most expedient technical aids. Nowadays, there exist a great variety of multimedia systems. Obviously, M. Tukalo distinguishes such efficient aids as: computer trainers; computer-aided master classes; educational films; multimedia presentations; video demonstrations [4] .
Interestingly, for investigating communicative methods in teaching English for tourism, G. Bolton, the internationally recognised drama educator and theorist of drama in education, developed a method -drama for understanding", which can be very useful in teaching different subjects. The participants work in groups and create an imaginary world, where they play different roles. Consequently, in this world they encounter the same kind of problems as in the real world, thus acquiring real knowledge and experience [5] .
To sum up, the review of scientific literature has made it possible to conclude that the demand for English language education around the world is increasing, because it is the language of international business, technology, and science. In particular, English for tourism will flourish in non-native English-speaking countries. As a result, teaching English for tourism will increasingly require the intense application of computer-based, interactive, learner-centred methods in order to achieve the communicative purposes [10] .
However, teaching English for tourism demands deeper and more detailed investigation in terms of implementation of a bit more sophisticated learner-centred curricula in the teaching process of higher educational institutions. In other words, the paper is aimed at finding out effective communicative methods for teaching English for tourism.
The paper is aimed at explaining the basic features of foreign language communicative competence in tourism as well as describing the most sufficient foreign language communicative approaches and techniques from the modern point of view.
Consequently, with the reference to the double aim, the paper involved coping with the following tasks. Firstly, to enumerate intrinsic foreign language learning skills in the area of education for sustainability; secondly, to study the method of language teaching developed by S. Krashen and T. Terrell and its application in teaching English for tourism; and, thirdly, to consider experiential interactive learning and constructivist blended learning approach to teaching English for tourism as its element [8] .
Discussion. We are supposed to start our scientific research from the analysis of recent findings obtained by scholars and educators concerning foreign language communicative competence in tourism area. Foreign language communicative competence in tourism is the progressive acquisition of the ability to use a language to achieve one's communicative purpose. Therefore, it is context-specific; based on the situation, the roles of the participants and the appropriate choices of register and style (formal/informal style; the use of jargon, slang appropriate to tourism area) [10] .
Foreign language communicative competence in tourism represents a shift in focus from the grammatical to the communicative properties of the language. It also addresses learning skills, perspectives, and values that guide and motivate people. To be successful in teaching English for tourism, education for sustainability must give students practical skills that will enable them to continue learning after they graduate, to contribute to a sustainable livelihood, and to live sustainable lives [8; 10] .
Essentially, this list incorporates the types of skills students will need to fulfil their professional and personal goals and objectives in the face of the ever changing [6; 10] .
In order to form listed above skills, the natural approach should be applied. In particular, it is a method of language teaching developed by S. Krashen and T. Terrell in the late twenties of the XX century. It aims to facilitate natural language acquisition in a classroom, and to this end it is focused on communication. In the natural approach, language output is not forced, but allowed to emerge spontaneously after students have attended to large amounts of comprehensible language input. As a result, the syllabus is focused on activities which T. Terrell sees as promoting subconscious language acquisition. He divides these activities into four main areas: content activities, such as learning a new subject in the target language; activities which focus on personalising language, such as students" sharing their favourite music, games; and problem-solving activities [8] .
According to O. Tarnopolskyi, interactive language learning provides acquisition of communication skills through the process of communicative interaction in the target language between learners and their teachers, among learners themselves, as well as between learners and native speakers with the aim of making communication mutually comprehensible and attaining its communicative goals [10] . The experiential interactive learning in the conditions of teaching English for tourism to tertiary school students is a form of learning that is implemented through a set of specific learning activities. They ensure the acquisition of the target language and communicative skills in it as true to life outcomes resulting from artificially created professional case studies in the learning process. In addition, experiential learning by its very nature requires students' cooperative interaction that dominates over individual learning activities but does not exclude them. It also involves students' interaction with the professional environment outside the classroom for using authentic target-language sources of professional information [10] .
Consequently, the constructivist blended learning approach to teaching English for tourism is considered to be the sufficient implementation of experiential learning. In this way, students themselves -construct‖ their skills of professional communication in target language through the experience of direct participation in such professional communication. This makes experiential learning a fundamental feature of the constructivist approach [10] .
What is more, the specific communicative methods for forming foreign language communicative skills, through which experiential learning can be implemented in the course of English for tourism, are listed further. The methods are represented by such tourism-related activities as: role playing professional situations; simulating professional activities; project work; brainstorming some professional issues; case studies concerning some professional issues; discussions of some professional issues; students" presentations on some professional issues; students" search for professional extra-linguistic information through target language sources (internet, audio, audio-visual, and printed ones), that search being undertaken for finding some particular information required for doing some profession-oriented learning assignments [6; 10; 12] .
Conclusions. In conclusion, we would like to highlight the basic attractive characteristics of the techniques considered above, namely an increase in students' motivation for learning activity, development of interest in foreign languages, a focus on practical findings significant for all project participants, development of students' world view, conditions for enriching communication in foreign languages, and fostering the skills of professional communication.
It should also be noted that due to the use of experiential interactive learning along with constructivist blended learning approach to teaching English for tourism in arranging students' independent work, the role of the teacher changes greatly. Depending on the project stage, the teacher may be a consultant, observer, helper, source of new information, or coordinator. The application of innovative techniques in educational activity is an indicator of a teacher's high qualifications, his or her advanced teaching experience, and students' progress.
However, the findings of our investigation are not enough to cover teaching/learning English for tourism. Thus, further investigation in the sphere of appropriate methods for forming foreign language communicative competence in tourism is supposed to include: more detailed analyses of role plays, dramatisation, cases, project work, brainstorming, discussions, simulations and professional presentations.
In addition, it would be reasonable to come up with corresponding practical tourism-related examples, exact situations, and cases for every mentioned above method in order to achieve the highest level of clarification and show their sufficient empirical meaning in the framework of sustainable global education.
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